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I) TEACHING STATEMENT
Teaching in the humanities should be about illuminating and complicating the world around us.
My primary goal in teaching religious studies, and the humanities more broadly, is to guide students
towards developing their critical engagement and self-reflexivity. As a scholar of religion, American
culture, and media, I believe understanding cultures, media, philosophical movements, theologies,
religious understandings, practices, and rituals is fundamental to understanding the global societies
we live in. While religion is an especially difficult field to teach because discussions of religious
beliefs often involve unverifiable assertions and some religious communities hold exclusivist truth
claims, the subject of religion in contemporary society is an exciting and thought-provoking one for
students.
Studying one’s own culture is often difficult, but looking at contemporary American culture
and religions through historical and analytical contextualization is an essential aspect of my courses.
As part of that goal, students in my classes will not be concerned with which religion, if any, is
correct. Rather, students learn the ways in which religious traditions affect people’s daily lives, the
similarities and differences that may exist between traditions, and the role that religion plays in the
development of culture. I do not want to debunk any individual beliefs, but rather to put those
ideas in context, helping my students examine complex issues from differing viewpoints. My
courses range from examining religions and cultures on macroscopic levels (the world, the United
States, denominations/sects) to microscopic levels (regions, communities, individuals, and
themselves). In order to help students critically engage the materials and be self-reflexive about their
own beliefs and practices, I employ three pedagogical tactics: a variety of approaches, especially with
popular culture and media; an open and welcoming scholarly community of diverse individuals
coming together to examine culture and life; and innovative and collaborative learning outside the
traditional classroom.
The course materials in my classes range from primary sources to secondary academic
books, and non-fiction articles to fictional novels. Through exams, essays, small group work, class
discussions, and quizzes, my students must demonstrate their knowledge in written and oral
communication – skills that will help them in every profession and field. Furthermore, I use popular
culture references and humor to challenge and deconstruct the “othering” of religions. My engaged
lectures and discussions are supplemented with popular cultural materials: a music video of a Hasidic
Jewish rapper illustrates changes in Jewish traditions in New York City and clips from Disney’s
Pocahontas helps students question colonialism and its repercussions. For example, while teaching an
introductory Hinduism class, I used a popular Indian comic book to help the students connect to
the story of Ganesha. Many students were initially confused by the exoticism of learning a “foreign”
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religious system, but the comic book helped them connect with the stories of gods and goddesses as
they would normally encounter myths – through popular media forms.
The ability to openly discuss the religious and cultural differences inside and outside the
classroom helps ground abstract theories and methodologies in real life situations. I expect students
to critically reflect on their own religious understandings, which in turn, helps them locate
themselves racially, socio-economically, and educationally. For example, in my American Religious
Innovators course at a regional community college in 2011, many of the students were conservative
Catholics or evangelical Protestant Christians. In our Mormonism section, the lone Mormon
student was initially afraid of potential intolerance, however the welcoming and inquisitive classroom
setting and small group work soon put him at ease. One small group assignment led to the Mormon
student explaining the history of his religion’s founder, Joseph Smith, to an inquisitive evangelical
Christian student using personal knowledge along with the class materials. Some of their questions
surprised and stymied both students, each assuming to know everything about his own religion. In
addition, they both posed questions to me about the idea of America as a “chosen nation.” These
students had begun to think self-reflexively about their previous knowledge and how their beliefs
and practices shape larger American society.
My focus on critical engagement and self-reflexivity extends beyond the classroom as well.
Through my involvement as a mentor in a community engagement and civic education program, I
have learned the value of providing scaffolding for students to collaborate in extremely personal
self-reflective projects. In the Brady Scholars Program in Ethics and Civic Life, I helped build a
scholarly community that joins undergraduates with graduate mentors and philosophy professors to
discuss values and ethics through a three-year intensive scholarly and service-learning project. My
students’ capstone project addressed the problem of homeless youth in Evanston, Illinois. My coteachers and I created a collaborative classroom setting where students were encouraged to question
their own privileges and abilities, while problematizing their sustainable role as university students
and young adults working on this widespread and structural political, social, economic, and cultural
issue. My students learned to be self-reflexive about their involvement and that they should always
question authority, morality, and ethical issues – there is no right path and nothing is certain.
Self-reflexivity and critically engaging with multiple perspectives and narratives drives my
pedagogical goals both in the classroom and in other learning moments. My teaching goal is to
create a welcoming and collaborative space for students to be critically engaged and self-reflexive
about religions and cultures in the world around them.
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II)

TEACHING EXPERIENCE
This section highlights courses I have taught and designed in Religious Studies, Philosophy, and Education
departments at Miami University and Northwestern University. At these universities, I have taught a variety of
courses, both inside and outside my primary field as a scholar of American Religions and Culture.
Miami University
Courses Designed as Adjunct Instructor, Department of Comparative Religion 2010 – 2011
Spring 2011 – REL103 American Religious Innovators
Fall 2010 – REL102 Evangelicalism in Modernity
Teaching Assistant, Department of Comparative Religion 2009 – 2011
Spring 2011 – REL103 Global Christianity
Fall 2010 – REL101 American Religious Encounters
Spring 2010 – REL101 American Religious Encounters
Fall 2009 – REL103 History Of Christianity
Northwestern University
Co-Instructor
Summer/Fall 2015-present - MSHE460: Proseminar in Higher Education
This course is a Masters level course in the School of Education and Social Policy. I am the
teaching assistant for a wide range of students, from those fresh out of undergraduate work to those
changing careers. These students are all Higher Education professionals and either full or part-time
students.
Fall 2014/Winter 2015 – PHIL373 Brady Scholars Program: Philosophy and the City
Brady Program Class is a project-based service course, where four graduate mentors facilitate and
scaffold the pass/fail course as part of a three-year program. This course was less-content based and
more holistic, which meant that our teaching methods were less about information we gave to students
and more about facilitating and scaffolding an environment that allowed them to create, design and
implement this project.
Teaching Assistant 2013 – Present
Fall/Winter/Spring 2016-17 – Methods of Observing Human Behavior
Spring 2016 – REL210 Introduction to Buddhism
Fall 2014 – REL264 American Religious History Civil War to Great Depression
Winter 2014 – REL173 Religion, Medicine, and Suffering
Fall 2013 – REL170 Religion and Human Experience
Spring 2013 – PHIL266 Philosophy of Religion
Winter 2013 – REL200 Introduction to Hinduism
Guest Lectures
University of Illinois-Chicago 2015
Laura Dingeldein’s RELS101 Introduction to World Religions
In this lecture, I integrated powerpoint lecturing with interactive discussions for an introduction to
ethnography. This allowed me to refine my own description of my scholarly methodology and make it
accessible for students working on participant observation and fieldnotes from visits to religious sites
throughout Chicago.
Katherine Dugan’s HIST/RELS/CST150 Catholics and Catholicism in U.S. History
In this lecture, I introduced these students to various mass media and popular cultural
representations of American Catholicism. The students discussed (animatedly) the identity politics
and nostalgic elements inherent in American Catholic comedy: the play, Late Nite Catechism, and
the television program, The Colbert Report.
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A.) Sample Syllabi from Courses Designed and Taught
(i) REL 102 Religion in Modern Culture: Evangelical Protestantism and Modern Culture
Taught in Fall 2010 at Miami University’s Hamilton Branch Campus, a community college – serving
residents of the greater Southwest Ohio region – a population distinct from Oxford, Ohio Miami University students.
Course Description:
This course will examine the interactions between various forms of Evangelical Protestantism and
“modern culture.” The first task of the course will be to unpack the terms evangelical and modernity.
From there the course will look at several significant events, conflicts, and themes of the 20 th century
and how various evangelical groups adapted, resisted, participated in, or otherwise influenced these
events/conflicts/themes. Such themes will include: interactions between Science and religion,
conflicts between fundamentalism and modernism, the rise of communism and nuclear
proliferation, the “culture wars” of the 1960’s-70’s, religion and politics, religion and gender and
sexuality and evangelicalism in the digital age.
Required Texts:
Many readings will be posted on Black Board (Chapters from America’s Religions, Peter W. Williams;
Red Hot and Righteous, Diane Winston; Summer for the Gods, Edward Larson; the film Jesus Camp)
With God on Our Side, William Martin
Mine Eyes Have seen the Glory, Randall Balmer
Expectations:
▪ Be prepared for class. There will be in-class writing, pop quizzes, group work etc.
▪ Read ALL of the material assigned, before the class that addresses it.
▪ Turn in assignments on time.
▪ Regular class attendance (no more than 2 unexcused absences).
▪ Regular class participation.
▪ Learn and use a correct citation method in all written assignments. Citations are required for
direct quotes, paraphrasing, and any and all ideas which are not your own. Failure to cite
correctly will result in a 0 on the assignment and may constitute academic honesty violations.
▪ Academic Honesty. For Miami University’s policy on academic misconduct, including
plagiarism, please consult Part V, sections 501-507 in the Miami University Student
Handbook.
▪ Be respectful of your fellow students.
Assignments, Exams and Grading:
▪ In class writing assignments and/or quizzes will be given at the beginning of each class to
help assess your grasp of the material and to help you organize your thoughts.
▪ There will be 1 Midterm and 1 Final comprised mainly of short answers and identifications.
The final will be cumulative but will emphasize material in the second half of the course.
▪ There will be 2 short papers (approximately 5-7 pages) in addition to the exams.
▪ Grading Break down:
o In class writing/quizzes/participation: 15%
o Midterm Exam: 15%
o Midterm Paper: 20%
o Final Paper: 30%
o Final Exam: 20%
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(ii) REL 103 History of Religion: Religious Innovation In America
Taught in Spring 2011 at Miami University’s Hamilton Branch Campus, a community college serving
residents of the greater Southwest Ohio region – a population distinct from Oxford, Ohio Miami University students.
Course Description:
This course will examine the theme of religious innovation through the lens of four distinct religious
movements. The first and last units will deal with new religious movements in the American context:
The Church of Jesus Christ of Later Day Saints (Mormonism), and the Nation of Islam. The middle
two units will examine innovations in American Catholicism and American Judaism, and the
cultural, political, and social contexts that informed, or were informed, by those innovations. This
course will provide an introduction to the four religious traditions mentioned above, as well as
examine the theme of religious innovation itself. This course is a reading, writing, and discussion
intensive course designed to fulfill the aims of the Miami Plan.
Texts (any edition):
Mormonism, Jan Shipps
The Long Loneliness: the Autobiography of Dorothy Day, Dorothy Day
The Chosen, Chiam Potok
The Autobiography of Malcolm X, Malcolm X
Expectations:
▪ Be prepared for class. There will be in-class writing, pop quizzes, group work etc.
▪ Read ALL of the material assigned, before the class that addresses it.
▪ Turn in assignments on time.
▪ Regular class attendance and participation (no more than 2 unexcused absences).
▪ Learn and use a correct citation method in all written assignments. Citations are required for
direct quotes, paraphrasing, and any and all ideas which are not your own. Failure to cite
correctly will result in a 0 on the assignment and may constitute academic honesty violations.
▪ Academic Honesty. For Miami University’s policy on academic misconduct, including
plagiarism, please consult Part V, sections 501-507 in the Miami University Student
Handbook.
▪ Be respectful of your fellow students.
Assignments, Exams and Grading:
▪ In class writing assignments and/or quizzes will/can be given at the beginning of each class
to help assess your grasp of the material and to help you organize your thoughts.
▪ There will be 1 take home final comprised of a series of short answer questions. The final
will be cumulative and will focus mainly on lecture material (so take notes!).
▪ There will be 4 papers (one on each book).
▪ The course will rely heavily on discussion. Participation in discussions is mandatory.
Grading Break down:
Papers (4): 15% each = 60%
Final Exam: 15%
In-class work: 10%
Discussion participation: 5%
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(iii) PHIL373-1-20 and PHIL373-2-20 The Brady Scholars Program: Philosophy and the City
Taught Fall 2014 and Winter 2015 as part of the Brady Scholars Program for Ethics and Civic Life
Course Professors/Graduate Fellows: For this two-quarter course, two professors and four
graduate fellows co-taught this course. This is the first syllabus ever created for the program – we
chose it as a way to scaffold a rather independent project and service-based course.
Course Description
The Brady Program in Ethics and Civic Life is a scholarly community in which undergraduates join
together with graduate students and faculty to discuss values and norms, goodness and badness,
rightness and wrongness, virtue and vice, duty and obligation, justice and rights, equality and
freedom, and the application of these concepts to local, national, and international communities. It
combines a year-long examination of these topics in a small-classroom setting, exposure to a part of
the world outside the U.S., and a capstone project that addresses social, economic, or political issues
in the Evanston community.
The senior year is a year for service learning. The students will meet with doctoral students, the
Brady program administration, and the Brady Program’s visiting professor, all of whom will help the
undergraduates create a project that could leave a lasting mark on our city. It is expected that the
international experience combined with the first year of coursework will create a firm basis for
understanding what is needed to begin such a task. During Winter quarter, we will continue the
work started in Fall quarter to implement and execute the project. Classroom time will be devoted to
sharing the research or progress conducted outside of class in Small Groups, to thinking critically
about these efforts in light of their social, ethical, and political implications, and to collaborating on
further steps. Each Small Group will contribute to the weekly task list and the class-meeting agenda
to summarize their weekly efforts and discuss their results. Students will produce monthly 1-page
self-evaluations and two peer-evaluation surveys (one in January and one in March) in order to
reflect on their own work and to offer productive feedback on their colleagues’ contributions. The
final project for this course will be the Senior presentation in February and composing the final
project report in March. This course will provide a space for coordinating elements of the 2014-15
Brady project as well as for reflecting on each stage of project planning and execution.
Course Objectives
• Foster a sense of community in which students acquire the skills and understanding that they
will need to live a life of active and intelligent citizenship.
• Design a project that will provide a benefit to the Evanston community.
• Plan a strategy for accomplishing that project.
• Work with your small group to accomplish the large and complex group project.
• Develop a deep understanding of the ethical, social, and political questions related to that
project.
• Evaluate your work, your colleagues’ work, and the larger group’s project for efficacy and skills
development.
Grading
At the end of winter quarter, you will be graded on a “Pass/Not Pass” scale for the full 1 credit
hour. Grades will be determined, in part, by completion of all assignments (i.e. reflections and peer
evaluations.)
Roles:
The coordinator (previously parliamentarian) is a student who will create and remind group about
the agenda, will organize the google drive, and will coordinate the small groups’ collaborative work
and task lists. The coordinator will also distribute the agenda and other relevant materials weekly
through the BradyFive listserv.
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The discussion leader is a student who will begin a conversation every other week about the social,
economic, ethical, racial, political, and moral issues of the project. This leader may be one person
through the quarter who collects input from other students and coordinates other students leading
discussion.
The final report managing editor is a student who will manage the delegation and completion of all
final report outlines and sections. An excellent candidate for this position would be a student who
cannot attend the class Winter quarter, as this would help them stay involved in the project.
The students will participate actively in their small groups; will be respectful of colleagues, grad
mentors, and professors. The students will civilly discuss their perspectives and come to consensus
on issues when necessary.
The grad mentors will help maintain civil and respectful discussion, facilitate the discussion and
voting, and create the evaluation surveys. The grad mentors will also create reflection prompts,
assess the evaluations, and generate other class work. Grad mentors will not decide the agenda, but
(in a role similar to the parliamentarian’s last quarter) they will keep the students on point for the
agenda and calendar items.
The professors/administrators will engage students in pressing questions about their project and its
practical, moral, ethical, and philosophical grounds. The professors/administrators will also
collaborate with the grad mentors to facilitate the course inside and outside classroom time.
Agendas/Class time basic organization:
A weekly agenda (created by the coordinator) will be compiled of materials contributed by every
small group/individual regarding the tasks completed and those not yet completed.
The agenda will include:
• Grad Mentor section: 10-15 minutes for grad mentors to present information/ideas/etc…
• Discussion Leader Section: 30 minutes every other week - conversations on pressing issues
• Small Group Updates: 30-60 minutes for updates
• Logistics/Misc discussions: 15 minutes when necessary
Course Expectations
• Participation
o Come to class or produce equivalent work (if you have a competing class)
o Participate in small group activities
o Complete all assignments on agenda
• Provide feedback on colleagues
o Grad mentors will provide feedback surveys to fill out, you will be given one week
before they’re due.
o Grad mentors will compile and present the evaluations to each of the students.
• Contribute readings/information
o Here’s your opportunity to engage with a particular ethical, social, and/or political
question that is relevant to our project. Ideas include: speakers, readings, films.
• Journal/Self-reflection
o Monthly, 1-page reflection on your work with this project
• Communication with other Brady classes
o Follow-up on previous Brady projects and inform younger Bradys about your project
• Progress Report (Outline for Project Report)- as needed for Brady events
• Project Report
o A final report describing the project - its goals, the process, successes and challenges
o A short synopsis for the Brady Program website
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B.) Designed Syllabus for Future Course:
(i) Religion 101: United States Religious History
Course Description
This lecture-course is an introduction to history of religion in the United States. We will
explore the historical development, character, and influence of religions in the United States from
the colonial era to the contemporary moment. We will be critical in our analysis of issues of power
that shape the way we interpret history and define religion. Principle themes for this course include
immigration, innovation, tradition, diversity, pluralism, conflict, contact, combination, and hybridity.
Of course, there is no way to exhaustively discuss everything about religion in one semester.
In many ways, this course will look at particular moments in American history that highlight broader
themes. I suggest pairing this course with others in the Comparative Religion, American Studies,
and History Departments.
The purpose of this course is not to argue the validity of any particular religious tradition,
nor is it to promote any tradition over another. I will present each topic with an emphasis on its
historical and social context; you are expected to do the same in discussion and in your writing. This
course focuses on all four aspects of the Miami Plan: thinking critically, understanding contexts,
engaging with other learners, and reflecting and acting. The readings, assignments, and exams are
designed to foster critical thinking; the readings and lectures are devoted to exploring and
understanding contexts; the moments of discussion and review sessions are specifically constructed
so that you might engage with other learners; finally, each assignment given requires both reflection
and action.
Course Objectives
By the end of the course, students should be able to:
• Articulate a general chronological overview of historical developments and issues in American
religion.
• Identify key figures, events, and themes in American religious history.
• Critically analyze and interpret events, practices, and ideas that you encounter in the American
religious landscape (both historically and contemporarily).
• Write a short well-organized, analytical essay that includes a clear thesis statement, well
organized supporting paragraphs, and demonstrates critical engagement with the text.
Textbooks/Readings
Gaustad, Edwin S., and Leigh Schmidt. The Religious History of America: The Heart of the American Story
from Colonial Times to Today. Revised. HarperOne, 2002. [RHA]
Williams, Peter W. America’s Religions. 3rd ed. University of Illinois Press, 2008.
Albanese, Catherine L. America: Religions and Religion. 4th ed. Wadsworth Publishing, 2006.
Raboteau, Albert. Chapter 3, “The Invisible Institution: Religion Among the Slaves,” AfricanAmerican Religion. New York & Oxford: Oxford University Press, 1999. 47-63
Bushman, Richard, ed. “A Report on Whitefield in New York: The New England Weekly Journal,
1739.” In The Great Awakening: Documents on the Revival of Religion, 1740-1745. The University of North
Carolina Press, 1989, 22–23.
Monk, Maria. The Awful Disclosures of Maria Monk. Book Jungle, 2008. Preface, Chapters I, VI, XI,
XVIII, Conclusion
Grading and Assignments
Assignments will be graded out of 1000 points (1000=100%).
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Current Events Paper
15% 150pts
This will be a 1-2 page response paper. You will find and respond to a news article concerning
religion and the United States. It is due Week 5.
Midterm Exam
25% 250pts
This will consist of a mixture of identification and short answer questions. There will be a review
sheet to prepare for the exam. This exam will be on the Thursday of Week 7.
Critical Response Paper
25% 250pts
This will be a 5-6 page paper exploring the expression of religious experiences and attitudes in one
twentieth-century work of literature, biography, or memoir. You will choose from a list of texts
circulated the first week of class. You will be responsible to read the text out of class. It is due the
Thursday of Week 12.
Final Exam
25% 250pts
This will consist of a mixture of identification and short answer questions. There will be a review
sheet to prepare for the exam. This exam will be on the last day of class.
Attendance/Participation 10% 100pts
Notes from the Instructor
First, congratulations on making it to the end of the syllabus! This syllabus is a contract
between you and me and you must take it seriously to succeed in this course. Please come to office
hours or make appointments with me with any questions, comments and discussions – I truly want
to hear from you. Feel free to come to me with questions or discussions outside the purview of the
course – I want to be a resource to you in other aspects of your college experience and your life.
Also, I focus on the intersection of religion and humor in my research. This means that I
have a myriad of humorous, comical, sarcastic, satirical, and ironic material regarding religion
floating around my head all day, every day. I will often use humor in class to convey material during
lecture or discussion section. This humor is not meant to belittle or mock religion. Religion can be
funny and serious simultaneously. To make sure that there are no misunderstandings during lecture,
in discussion, or in office hours, do not hesitate to question me at those times you may be confused
by my presentation. Please feel free to laugh at the jokes or quips, but rest assured that I take my
work, and your work, very seriously. I hope to make this an enjoyable academic environment and I
expect the highest quality of critical analysis from you.
Text Options for Critical Response Paper
Auslander, Shalom. Foreskin’s Lament: A Memoir. Reprint. Riverhead Trade, 2008.
Covington, Dennis. Salvation on Sand Mountain: Snake Handling and Redemption in Southern Appalachia.
Da Capo Press, 2009.
Day, Dorothy. The Long Loneliness: The Autobiography of the Legendary Catholic Social Activist. HarperOne,
1996.
Evans, Eli N. The Provincials: A Personal History of Jews in the South. New edition. The University of
North Carolina Press, 2005.
Fadiman, Anne. The Spirit Catches You and You Fall Down: A Hmong Child, Her American Doctors, and the
Collision of Two Cultures. 1st ed. Farrar, Straus and Giroux, 2012.
Hasan, Asma Gull. Red, White, and Muslim: My Story of Belief. Reprint. HarperOne, 2009.
Lamott, Anne. Traveling Mercies: Some Thoughts on Faith. Anchor Books ed. Anchor, 2000.
Silko, Leslie Marmon. Ceremony. Penguin Books, 2006.
X, Malcolm. The Autobiography of Malcolm X. Penguin Books, 2010.
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III) TEACHING EVIDENCE
These sample lesson plans, sample assessments, samples of student work, and sample grading rubrics come from a
variety of courses, both taught and future ones, as well as guest lectures.
A.) Lesson Plans
(i) Brady Course Lesson Plan for February 16, 2015
This particular class period continues the process of designing and completing the course’s
final project report. The whole class is broken up into small groups to complete the project
(membership to each group is fluid and fluctuates throughout the year). Each week, the class meets
on Monday afternoons for 1.5 hours to discuss the work they’ve been doing in their small groups
the previous week and make decisions about the current and future parts of the project. At the end
of these two quarters, the 16 students must complete one final project report and one student has
been chosen (by her classmates) as the “managing editor of the final project report.” That student,
Izzy, led this class’ discussion of how to write the report and what should be in it. Because there has
not been a syllabus or rubric for evaluating the students in this program/course previously, there are
no official expectations for this document. As such, the four graduate mentors and the visiting
professor who facilitate the course have decided to encourage the undergraduate students to create
their own rubric and decide for themselves what should be included. The point of this class period
is to discuss and evaluate their decisions.
Objectives: The objectives for this class period are to discuss, brainstorm, debate, and consider what
form and content should be included in the final project report. Additionally, the students will
delegate portions of the report, so as to complete it in four weeks.
Activity Summary:
1. Propose new small groups 3:30-3:40pm
2. Final Project Rubric –3:40-4:30pm
3. Small Group Updates 4:30-5pm
a. Panel (Structural Partnerships)
b. Continued Contact
c. Development
d. PR/Marketing
e. Website
4. Don’t Forget - Dates to Remember 5pm
Materials: Before class, send student coordinator some preliminary questions to think about –
separated into two categories – form and content.
• Form:
o How long should the project report be?
o Who is the audience for the report? Who is/are the author(s)?
o How will you describe the project?
o Will you include moments of reflection into the report?
• Content:
o What did you choose as a group project?
o How did you choose the project?
o What philosophical groundings helped you choose the project? What groundings stayed
with you throughout the project?
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o
o
o
o
o
o
o
o

What are the social, political, and ethical questions your project addresses?
Who, specifically, did this project benefit?
What other methods could you have used, but chose not to?
Who is your community partner?
What advice can you give future Brady groups for their projects?
What steps did you take to achieve your project?
What were the realized outcomes for this project?
What challenges did you face? What were your strengths and weaknesses in this project?

Assessment of Lesson Plan: The final project report will be the official, more objective assessment,
but informally, the grad TAs and the visiting professor assess the collaboration, attitude, and input
of the individual students. On a smaller scale, we will email the students asking them to write brief
1-2 sentences about the “muddiest point” or the part of the final project report that needs the most
clarification.
(ii) Guest Lecture at University of Illinois, Chicago Lesson Plan March 12, 2015
Intro to Religions: Ethnography
• Thought experiment – individual assignment 5-10 minutes
o Today is all about the insider/outsider problem in studying religion. This assignment
is going to help you think about when you’re an insider and when you’re an outsider
o Think of a moment when you felt completely out of your element for cultural, social,
religious, racial, economic reasons. What made you feel this way? What did you learn
from this moment?
o Now, think of a moment when you felt completely sure of who you were and what
you were doing. What were the reasons you felt that way? What would someone
have to know in order to experience that same moment the way you did?
• Short Intro to Ethnography 5-10 minutes
o The search for the other
o Malinowski - first researcher to bring anthropology "off the verandah" (a phrase that
is also the name of a documentary about his work), that is, experiencing the everyday
life of his subjects along with them. 1922- Argonauts of the Western Pacific
o Turner: The Ritual Process symbolism and interpretive anthropology
o Mary Douglas: Douglas' book Purity and Danger (first published 1966), an analysis of
the concepts of ritual purity and impurity in different societies and times, is
considered a key text in social anthropology.
o Lived religion
o Marking boundaries, being uncomfortable
o Emic=insider
o Etic=outsider
o Balance between theoretical and practical
• Discussion of Between Heaven and Earth 20 minutes
o What’s one thing you found memorable or interesting in your reading for today?
o What’s one thing you found especially confusing?
o Insider/Outsider problem in the study of religion
o Is everyone an outsider?
o McCutcheon – Critic, not Caretakers
o Bracketing
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•

•
•

Preparation: Small groups 20 minutes
o Not the groups you’re going to be with for your project, think about questions you
want to ask when on a site visit
o These questions won’t just help those on site visit – use them to analyze authors
you’ll be reading – how did they address similar questions?
o Questions can involve aspects you have already thought about while studying
religion
▪ Practices
▪ Rituals
▪ Sacred text
▪ Symbols
▪ Beliefs
▪ Clothing, attire
▪ Authority
▪ Intersectionality – who, what, when, where, why, and how
▪ History
o Question on discussion board: “What challenges do ethnographers face in studying
other people and their religious practices? And how do these scholars navigate these
challenges? How would you navigate these challenges?”
Q&A – experiences with Ethnography (if there’s time) 5 minutes
Minute paper
o What was the most important take-away from today’s class?
o What questions remain unanswered?

B.) Assessments
Brady Class: This is a Pass/No Pass, service-learning, project-based course. As such, the assignments are graded
based upon completion. The assessment here is multifaceted – students evaluate themselves with monthly reflections and
they evaluate their peers three times during the quarters. The idea behind this mode is to first think about how you are
working and what you are thinking about, then think about your community, and finally to think about the larger
structures at work. The peer evaluations are in survey form and only the graduate students can view the raw data. The
graduate students then compile the data and send overall thoughts to students individually in an email.
(i) Monthly Reflections
Students had to reflect monthly on their process. The prompt for their final reflection was:
Looking back: what have you learned/how have you changed over the course of your Brady Senior
Year? Looking forward: what do you think the impact of your project will be? What will happen
with Our House etc. over the next five years? One student in particular demonstrated the selfreflection and critical engagement with the project:
“There are several dimensions in which we can judge the impact of our project: how it will
influence Our House, influence future Brady cohorts and influence the Evanston community. Our
final report reflects this division, concluding with an advice section divided into different sections
for those different groups. As much as our year would want to say we made great impressions on all
three groups, the reality is more mundane. We should have influenced future Bradys the most
through our senior presentation, and marginally helped Our House’s efforts. Outreach between our
year and other Evanston groups was minimal.
I do want to believe that we had a great impact on the Bradys, sophomore or junior, who
attended our senior presentation. The presentation itself was well done, giving a clear process of
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how we decided on our project and set to work. It also highlighted some of our year’s procedural
innovations, such as the small groups system and close collaboration with our graduate mentors.
Lacking enough knowledge about other years’ projects, organizational advice is one of the things I
can trust will help future Bradys.
We could also feel more assured that our project will not produce unexpected baggage. In
contrast to a project like the hoop house, the Brady Fives project is about making connections
between people and spreading publicity. We did not take on responsibility for a capital project that
takes several years to complete, and we did not condition our project’s success on our ability to
transfer responsibilities to future Bradys. Not only did this decision lower the risk of
miscommunication hurting the project, but it is also right to not unfairly burden others.
I have less confidence in the effects the Brady Fives will have on Our House. While we
performed various tasks for the organization, we did not create a product that was as well-received
and as organized as our senior Brady presentation. Events like the movie screening and the panel
could have been better organized and fell short in reaching their target audiences. Items like the Our
House website and promotional pamphlets are falling into disuse, and I am not sure if Our House’s
founders will even care to employ them. That is not to say that these events and products were bad,
but more that they were auxiliary.
Our House takes more seriously institutional backers like the City of Evanston or Connections
for the Homeless. Just as Connections chose to produce their own publicity materials for Our
House rather than the ones we made, these institutional backers are the ones who will remain with
the organization over the next five years, if not more. I hope our final report is a document that
these institutional backers will take seriously, or we risk losing our voice and the progress we made
working with Our House.
Following on that last point, our project admittedly had little contact with the Evanston
community. In the beginning—when we were still indecisive on which project to pursue—we did
reach out to other NGOs in Evanston, churches and City officials. As we became more enveloped
by planning our events, though, this reaching out diminished. Looking back, I’m not sure if it would
have been more worthwhile to plan fewer events and use the time to set up more meetings with
community members. Dialogue could have been a more explicit way to create linkages between the
Brady program and Evanston, as well as between Evanston and university groups. Instead, we are
now at a point where we are unsure of what advice we could even offer to Evanston community
members reading our final report.
In retrospect, there were many other ways our project could have aided Our House beside the
schedule we planned. The actions we pursued may not have been the most effective ones; once we
settled on what to pursue, our discussions focused around the logistics. I am someone who is guilty
of shifting the focus this way. Looking back, our group could have used more regular introspection,
more critical evaluation of Our House’s efforts and more reaching out to Evanston beyond
following Our House’s demands.
For me, at least, I avoided this introspection in light of our exclusive focus on introspection in
the first five weeks of Fall Quarter. I had the feeling that debate within our group often become
long-winded, and what mattered most was getting things done. Instead, our group got into a habit of
each small group focusing on their own task, to the point that each group lost interest in projects
outside of the one assigned. By the end of the project, then, we had ran out of material to discuss.
Throughout Spring Quarter, I think we can use this time to engage in the introspection we could
have had during the past two quarters, contact Evanston community officials supportive of our
projects and engage in dialogue with them. Even if the Our House project stalls, we can still make
an impact by acting as scholars, conversing with Evanston and urging them to think of city
problems in new, interesting ways.”
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(ii) Peer Evaluations
In the Brady course, each student evaluated his/her peers three times during the year. Here are
some of the questions they were required to answer on a scale of 1-5 (1 being lowest and 5 being
highest):
Student B
1. This colleague carefully considers the Evanston community when planning and executing our
project. 4.87/5 out of 15 responses
2. This colleague provides practical suggestions to our project design and strategy. 4.73/5 out of 15
3. This colleague contributes thoughtful comments about relevant ethical, social, and political
questions. 4.71/5 out of 15 responses
4. This colleague enriches our classroom discussions and works well with other members of the
class. 4.87/5 out of 15 responses
5. This colleague is an effective and collegial member of your small group and contributes to group
efforts. 5/5 out of 13 responses (two left blank)
6. What does your colleague do particularly well? How have they contributed to your experience in
class and to the project?
a. She has become the de facto leader of our group. She does a great job keeping us on
track and making sure we keep in contact with the relevant people involved. She
understands the issues with which we are dealing.
7. What might your colleague do differently? How could they improve their contributions to the
classroom and to the project?
a. She could be a bit more critical at times; She is very sure of herself and confident in her
own opinions, which is both good and bad. The only improvement I would suggest
would be to listen to others a bit more, otherwise she is fabulous.
This is the email and peer evaluation given to a specific Brady Program student and an example of her student work.
Hi Student B,
First of all, let me say what a great job you've been doing this quarter and last as the "coordinator"
of the small groups. Your enthusiasm for the project is infectious! I hope this role has been better
for you in the beginning of the winter quarter than the fall one.
Second, attached is a compilation of comments from your Brady peer evaluation feedback. Overall,
you have received excellent feedback! On your numerical scores: remember that these tell you
where your strengths lie. Any negative comments should be seen as constructive criticism - ways to
improve for future work in the Brady program and beyond into your life after Northwestern.
The comments you've received are generally positive, some of your peers mentioned that you are
better at delegating tasks now, something the grad mentors have noticed also. Your written
reflections and the group presentation at senior showcase have been wonderful. The next things to
think about are how to wrap up the project to your satisfaction, how to write about it in the final
report, and reflect on what the program has taught you (not just the project). Would you like to get
together in the next few weeks and discuss this evaluation or anything else on your mind?
Sincerely,
Graduate Fellow B
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C.) Rubrics
(i) Rubric Paper 1 Due Tuesday, October 21, 2014
TA NAME: ________________________

STUDENT NAME: _____________________________

Rubric Paper 1

REL 264: American Religious History 1865-The Great Depression

PROMPT: “How was the Civil War a religious event, as much as a political and economic one?”
Turn in your paper (1) on Canvas course site under assignments Paper 1; AND (2) bring a hard copy to class.
2-3 pages, double-spaced, 12pt font
5
Exemplary

4
Praiseworthy

3
Satisfactory

2
Marginal

1
Failing

Thesis Statement
Paper makes clearly worded claim, which meets
the criteria for a strong thesis as discussed in class.
Evidence
Thesis is supported by evidence from the texts.
Quotations and textual references are clearly
related to the thesis. Proper citation technique is
used.
Introduction and Conclusion
Paper introduces object of study and provides all
information necessary for understanding the paper.
Conclusion appropriately wraps up paper.
Structure and Organization
Paper has excellent organization including clear
introduction, body, and conclusion paragraphs.
There are clear transitions and connections
between points and paragraphs.
Readability and Form
Paper reads well and is free from errors.
A = < 23.5
C = 18.5

A- = 22.5
C- = 17.5

B+ = 21.75
D+ = 16.75

B = 21
D = 16

B- = 20
D- = 15

C+ = 19.25
F = >15

(ii) Grading Rubric for REL 101 Current Events Assignment
Grading Rubric for REL 101 Current Events Assignment
Find a recent article (2010-2012) in a reputable news source (not The Onion or a
blogger) concerning religion and the United States. In a 1-2 page paper (12pt, doublespaced), summarize the article and discuss your critical thoughts on how it illustrates the
interplay between religion and American life. Please attach a copy of the article to your
essay.
REL 101
Basic Requirements:
Proper citations,
proper font, proper
page count
Content and
Analysis:
How well does the
thesis sentence
respond to the prompt
and establish a strong
and appropriate
argument?
To what extent does
the paper summarize
the article?

GRADING RUBRIC
Acceptable

Excellent (A)

Good (B)

Unacceptable

Fair (C)

Poor (D)

Unacceptable (F)

Is the essay primarily
analytical rather than
merely descriptive?
To what extent do
grammar, spelling
errors, and incorrect
citations detract from
the clarity of the
argument?
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IV.) TEACHING EVALUATIONS
A.) Student Feedback
Miami University
Only quantitative data is provided to teaching assistants. This includes the years I was an assistant, rather
than a grader – a distinction where an assistant leads discussion section weekly.
(i) History of Christianity REL103 Fall 2009
4=strongly agree, 3=agree,…,0=strongly disagree
TA’s rating as discussion leader
3.5
Interest, enthusiasm, stimulation of TA
3.75
Explains in a clear and understandable fashion
3.45
TA’s attitude towards students
3.8
Level of organization of TA
3.65
(ii) American Religious Encounters REL101 Spring 2010
TA’s rating as discussion leader
3.65
Interest, enthusiasm, stimulation of TA
3.68
Explains in a clear and understandable fashion
3.56
TA’s attitude towards students
3.76
Level of organization of TA
3.59
Northwestern University
(i) Introduction to Hinduism REL 200 Winter 2013
Midterm Evaluation of Section- I created this midterm evaluation to help me determine how to proceed in a new
institution and in a class where I was unfamiliar with the content.
1. List the major strengths in this course. (What is helping you learn in the course?)
Please explain briefly or give an example for each strength.
• I like when we have modern examples i.e. cartoons, videos, etc… when we make outlines on the
board because many of the overarching themes can be hard to grasp.
• Clarification/re-defining any confusable terms at the beginning of section is very helpful. Small
groups have been working well I think – I like that they’re near the beginning of class because
that gives me a chance to actually engage in conversation about the topics and is a good selfcheck if I understand everything.
• When we go over big points in class because Hinduism can get really confusing and even going
over something repeatedly is helpful. Your excitement to teach the discussion makes it WAY
more enjoyable. Bringing stories and concepts into more understandable forms (comic book)
2. List changes that could be made in the course to assist you in learning. Please
explain how suggested changes could be made.
• I wish we had more instruction leading up to the test – I feel as though it was graded based on
how many things we could list, as opposed to being in-depth and forgetting a few.
• Some of the questions are a little broad/vague-maybe focusing in on more specific details would
help to focus the class’ attention and answer more questions. Going into some greater detail
would be interesting too.
• The small groups are good, however it may be beneficial to discuss readings briefly before
splitting up
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Introduction to Hinduism REL 200 Winter 2013
End of Term Teaching Assistant Questions
scale 6 (high) to 1(low)
16. The TA was able to answer the students' questions adequately. 4.54
17. The TA was well prepared for each session.
5
18. The TA communicated ideas in a clear manner.
4.77
19. The TA showed strong interest in teaching the course.
5.31
Comments:
▪ She was really enthusiastic and funny. Dynamic teaching style!
▪ Steph is extremely enthusiastic and thinks of all sorts of ways to allow everyone in class to
participate. She moves at a perfect speed for everyone to understand all of the concepts and
stops and explains things when they are unclear.
▪ she was extremely enthusiastic and tried to stimulate discussion but she wasnt too well-informed
but she hadnt studied hinduism before so it was fair
(ii) Philosophy of Religion PHIL 266 Spring 2013
End of Term Teaching Assistant Questions
scale 6 (high) to 1(low)
15. The TA was able to answer the students' questions adequately.
5.05
16. The TA was well prepared for each session.
5.58
17. The TA communicated ideas in a clear manner.
4.79
18. The TA showed strong interest in teaching the course.
5.58
Comments:
▪ Stephanie was pretty awesome. She was always super excited to come to lecture and put up with
my long-winded monologues about my crazy personal ideas. That alone makes her a saint.
▪ Steph is really enthusiastic and she listens to everyone which is great. One weakness though is
that we would be having very good discussions and she would put an abrupt end to them so we
could move on to the next point which I wish she would not have done. Other than that she is a
great T.A.
▪ Stephanie is super enthusiastic and seems to know stuff, also she's pretty good at facilitating
discussion.
▪ Steph was the best TA I've had a NU so far she stimulated really great discussions
▪ passionate and tried to helpful, but sometimes didn't give good answers to student's questions.
also, really harsh grader. didn't know what to expect from her grading and what she expected.
▪ She always had a solid answer to any question. She was well-prepared for discussion.
▪ didn't always communicate key ideas from readings
(iii) Religion in Human Experience REL170 Fall 2013
End of Term Teaching Assistant Questions
scale 6 (high) to 1(low)
16. The TA was able to answer the students' questions adequately. 4.9
17. The TA was well prepared for each session.
5.11
18. The TA communicated ideas in a clear manner.
4.69
19. The TA showed strong interest in teaching the course.
5.38
Comments:
▪ Steph was great - very engaging, always prepared, willing to help
▪ Stephanie Brehm makes sure that discussion sections are student-led. She always provokes
questions to make us thing more.
▪ Stephanie is great. Without hesitation, I can say that her best quality is her enthusiasm. She has
an incredible sense of humor (she studies religion in comedy after all), and that makes discussion
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▪

▪
▪
▪
▪

sections much more enjoyable. The readings can get very, very tedious, but there is never a dull
moment in a class led by Stephanie. When it comes to weaknesses, she is very much like Michael
Scott in that her weaknesses are actually strengths.
Stephanie's strength is her knowledge of the material. She was always able to answer questions
and clarify anything about the course that was confusing or challenging. I felt that I learned a lot
from her about religion, but I wish that she had felt more confident in leading discussion. She
has the knowledge base, but she would be a better communicator by trusting that her students
genuinely want to learn and be in her class.
she helped get everyone involved in the discussion but was a little annoying at times
super knowledgeable and funny
The TA was extremely intelligent, kind and funny. I was sometimes intimidated, though, because
I did not feel very strong in this subject area and wanted to provide good insights.
Stephanie was INCREDIBLE. She was so enthusiastic about the topic, which made it so much
easier to be interested and intrigued by the topic.

(iv) Religion, Medicine & Suffering in the West REL173 Winter 2014
End of Term Teaching Assistant Questions
scale 6 (high) to 1(low)
16. The TA was able to answer the students' questions adequately.
5.13
17. The TA was well prepared for each session.
5.81
18. The TA communicated ideas in a clear manner.
5.44
19. The TA showed strong interest in teaching the course.
5.69
Comments:
▪ Steph Brehm was a breath of fresh air! She is high energy and positive and really wants to help
us succeed.
▪ Steph was extremely passionate and conveyed information well during discussion sections.
Would have liked more comments on my essays.
▪ Strengths: enthusiastic. Weaknesses: consistency is grading assignments
▪ Good at elaborating on topics discussed in class.
▪ Steph was a fantastic TA! She really helped me work on my papers and encouraged us to come
to office hours.
(v) American Religious History from 1865 to the Great Depression REL264 Fall 2014
End of Term Teaching Assistant Questions
scale 6 (high) to 1(low)
16. The TA was able to answer the students' questions adequately.
4.56
17. The TA was well prepared for each session.
4.97
18. The TA communicated ideas in a clear manner.
4.57
19. The TA showed strong interest in teaching the course.
5.11
Comments:
▪ Stephanie was very exciting and hilarious, and did a good job promoting discussion. My only
gripe with her is that she often deducts points on quizzes without explaining why.
▪ Steph was great, but she needs to give more concrete feedback on papers. The second paper
literally had no comments on it, but I was marked down on things.
▪ Steph is enthusiastic and tries to engage with students, but her comments on work were not very
constructive or specific
▪ Steph is always prepared and really knows her stuff. She is a little confusing when it comes to
grading and explaining what she's looking for on papers and quizzes. I just think she's a little too
detail-oriented
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▪

Always there. Very reliable. Responds quickly. Grades a little tough, at times I think too hard.

(vi) Introduction to Buddhism REL 210 Spring 2016
End of Term Teaching Assistant Questions
scale 6 (high) to 1(low)
The TA was able to answer the students' questions adequately.
5.57
The TA was well prepared for each session.
5.76
The TA communicated ideas in a clear manner.
5.71
The TA showed strong interest in teaching the course.
5.81
Comments:
▪ She's very vocal and gets everyone involved.
▪ Very funny really nice and has good grasp of all of the materials, was helpful even though she
was not my own TA for discussion
▪ Prepared for class and thought of interesting ways to help us understand the topic.
▪ Communicated ideas very clearly.
▪ everything. she's awesome
▪ Steph was extremely helpful in explaining things, and was extremely bubbly.
▪ Nicest and most enthusiastic TA ever!
▪ Very interesting discussions
▪ Stephanie was by far, the best TA I ever had. She is enthusiastic about the subject, and is able to
communicate ideas across very clearly. She made discussion enjoyable and offered different
interpretations to the ideas presented in the text. I find that I tend to do poorly in group
discussions, but she made me feel very welcome and I never felt uncomfortable.
▪ Stephanie is so enthusiastic and great! She inspires you to learn!
▪ Super enthusiastic
B.) Brady Mentor Evaluation
Since this Brady senior class was two quarters long and there are four graduate student mentors
teaching the course, we included various evaluation types: formative, summative, qualitative, and
quantitative. Because CTECs had never been used in the course before and because we wanted to be
evaluated at irregular times, we decided to do three google-form evaluation questionnaires. This also
enabled the students to answer anonymously and at a time and place of their choosing. One
evaluation took place in Fall quarter (November), one in Winter quarter (February), and one after
the course ended (April). After the course ended, we asked students to qualitatively evaluate the
graduate student mentors.
Qualitative responses to me as a grad mentor:
• Steph was a fantastic notetaker and asset to the group--she always delegated conversation well
and made sure we were all on track
• Steph had perhaps the greatest impact on our project, if anything just through her organizational
skills. But beyond her note taking, she also provided very realistic suggestions to keep us on
track on our project and help us decide what we actually wanted to do. Steph has no weaknesses.
• Steph is super organized and really helped to keep us on track
• Steph was awesome! She took the best notes and kept an uplifting demeanor. She was really
good at asking clarifying questions that helped us figure out what we were really saying. She was
good at being confronting in a manner that made us really thing what we were saying without
seeming intrusive.
• Having Steph as our grad mentor has been one of the joys of my Northwestern experience.
From the beginning, she was more than a TA-- she was our mentor, confidant, and friend. We
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have had many wonderful meals in her apartment, lakeside picnics, and one on one life-chats. I
can always count on Steph to be there for me no matter what.
• Steph has been the greatest Grad mentor I could have possibly asked for. Over the past three
years, she has gone way beyond what was expected of her in the program. Sophomore year, she
served as a true mentor to our small group in not only helping us to come up with a subject, but
by setting up numerous group bonding activities (like dinner at her apartment) that helped us get
closer together. Junior year, she helped me while abroad to find a professor in Beijing to talk
about Brady, as well as helped me to schedule better and get back on track in my general school
work when I was having trouble readjusting. Senior year, she was the grad star of our class,
helping us to stay on track and keeping us organized the entire time. Even beyond this, however,
she has made constant efforts to keep our small group together, and we are close to this very
day. I honestly cannot think of anything she could have done to improve. Thanks for everything
• Please describe the ideal role of a Grad Mentor in the Brady Program: Steph Brehm
C.) Peer and Faculty Feedback
(i) Faculty Observation
Department Chair of Religious Studies/Professor of PHIL266 Spring 2013
Teaching Observation of Stephanie Brehm

I observed Stephanie’s discussion section for Philosophy 266 (Philosophy of Religion) on
May 23, 2013. Attendance at the section was strong and the students seemed eager to be
involved. The subject matter was Kant’s philosophy of religion.
Stephanie began by dividing the students into small groups and asking each of them to
deal with a specific passage. Although this procedure took up some class time, it had the
obvious virtue of getting the students to engage with the text. In the course of the
discussion a number of perceptive questions arose, e.g. would Kant allow someone to lie
to save a life? In general, I was impressed with the student’s level of understanding and
in Stephanie’s ability to keep the discussion moving. Almost all the students spoke up,
most more than once. Stephanie’s demeanor was open and friendly, with no trace of
arrogance or condescension. Her answers were clear and concise. Her use of humor at
several points was very effective. At no point did I notice any of the students
daydreaming or tuning out of the discussion.
In sum, I have to give Stephanie high marks for the way she conducted the class. In fact,
it was one of the best discussion sections I have visited in some time. This is all the more
surprising given that Stephanie is a religious historian rather than a theologian. In fact, it
has been clear throughout the quarter that Stephanie’s has put forth a considerable
amount of effort to make her teaching successful. I would be delighted to work with her
again.

Best,

-Kenneth Seeskin
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(ii) Peer Observation
Religious Studies colleague observed 100-student discussion section in REL264 in Fall 2014
To: Stephanie Brehm, Doctoral candidate
From: Joel Harrison, Doctoral student
Re: Teaching Observation for American Religious History
Date: November 6, 2014
Dear Stephanie,
It was my pleasure to observe your discussion section for American Religious History on November 6,
2014. You were upbeat, professional, and very friendly with the class, maintaining a relaxed and fun
atmosphere for the entire 90-minute section. Holding the attention of such a large discussion section for
that amount of time was quite impressive. The structure that you provided for the duration of the section
really helped the students track with you, and I imagine it was quite valuable for them.
Following the quiz at the beginning, I really liked how you began the class by outlining what was to be
covered during the discussion. Especially for such a lengthy meeting and the number of students, it seemed
very helpful for them to know exactly what to expect and for them to get a better understanding of the
purpose behind each activity as it related to their exam preparation.
I also appreciated the amount of time that you gave the students to collaborate for the timeline activity. This
really demonstrated your comfort with and trust in the students to be productive and work together. From
what I could see, everyone seemed to be engaged and on task for the entire time. Coming together to then
brainstorm ideas also came across as a simple yet very effective means of helping the students gather the
information needed to have a useful study tool. Your promptings to students for more detailed information
was seamlessly integrated into the discussion, and the pace of what could have been a very tedious activity
kept it upbeat and interesting. This demonstrates your excellent rapport with the students.
There were only a few places where I saw some room for improvement. Given that you only have two
section meetings with students, I imagine it is quite difficult to fit everything you want to into that tiny
window of time. That said, while the opening transitions were very smooth, the transitions into the writing
tips, and then back into the final part of the discussion (the vote re: the conclusions that can be drawn about
religious conflict/intolerance) seemed a little abrupt, even though I did think both parts to be important
components of the discussion. I wonder if changing the order of those two components would have helped.
Given the size of the class, I also imagine it is probably quite difficult (if not impossible) to keep an eye on
every student as they’re working. Once you started compiling the timeline on the screen, I did notice a
number of students switch to Facebook or their email on their laptops. This is obviously quite hard to avoid
as you want students to be able to take notes on their laptops. However, I wonder if there would’ve been a
way to perhaps use Aram to patrol or sit in the back to monitor student laptop use. Perhaps some sort of
penalty could then be implemented for students who are surfing the Internet (though I suppose a lower
grade on the exam would be penalty enough for some!)
Overall, you created an engaged, comfortable, and friendly environment in which students clearly felt
welcome to contribute to the discussion, ask questions, and give their own ideas about the material at your
prompting. Your emphasis on synthesizing ideas and thinking more deeply about what many students no
doubt take to be “factual material” is something that I believe all of us in the humanities and social sciences
need to stress more. Thanks again for having me in your class, and I hope you find my comments useful!
Best,
Joel Harrison
PhD Student
Department of Religious Studies
Northwestern University
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(ii) Faculty Observation
Brady Scholars Program Visiting Assistant Professor and Executive Director observed me
throughout the Fall 2014 and Winter 2015 courses.
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(iv) Faculty Observation
Professor Dingeldein observed my guest lecture in her introductory Religious Studies course
!
in March 2015 at the University of Illinois, Chicago.
Searle Center for
Advancing Learning
and Teaching

Northwestern University
627 Dartmouth Place
Evanston, IL 60208-4181

Phone 847-467-6778
Fax 847-467-2273
teach@northwestern.edu
www.northwestern.edu/searle

!
To: Stephanie Brehm, Ph.D. Candidate
From: Laura Dingeldein, Ph.D., Searle Center for Advancing Learning & Teaching
Re: Teaching Observation for Introduction to World Religions
Date: March 12, 2015
Dear Stephanie,
It was a pleasure to observe your guest lecture in an introductory religious studies course at
the University of Illinois at Chicago on Thursday, March 11. Throughout the 75-minute session,
you introduced students to the ethnographic study of religion in a confident, animated, and
encouraging manner. Using a variety of active learning and classroom assessment
techniques, you taught students about the basic methods employed by ethnographers of
religion, helped students analyze the tensions inherent in these methods, and encouraged
students to reflect on the application of these methods to their own ethnographic endeavors.
From the very start of the session, your presence was authoritative and welcoming. You
maintained excellent eye contact with the students while leading discussion, your voice was
always clear and audible, and you addressed the students by their names. These skills and
approaches really engaged the students and helped them to feel comfortable with you, even
though you were a guest in the classroom. During small group work and larger class
discussions, the students were eager to ask you questions, and they listened with rapt
attention as you talked about your own work as an ethnographer.
Throughout the class period you structured activities so as to gradually reinforce and build
upon students’ acquired knowledge: this scaffolded approach helped students advance from
the acquisition of lower-level cognitive skills to the cultivation of higher-level ones. You began
the class by asking the students to participate in a thought experiment regarding their own
experiences with social discomfort, which helped the students ease into the day’s material,
encouraged their participation from the outset, and highlighted the relevance and applicability
of the day’s topic. You next presented a short lecture via PowerPoint on the history of
ethnography and facilitated a brief discussion of the reading for the day, returning to many of
the same issues that were introduced during the thought experiment. You then broke the
students into small groups, encouraging them to use what they had learned – from their
thought experiment, the lecture, and their reading – to prepare for their own ethnographic
work. You ended with a minute-long writing exercise in which students recorded their major
take-away from the session and the questions that remained unanswered for them. This
encouraged students to reflect upon their learning for the day and also gave you a sense of
the material that needs to be clarified in future class sessions.
Your interaction with the students and your scaffolding of class activities clearly fostered your
students’ learning, but I do have some suggestions that may help you engage your students
further in future classes. During your short lecture on ethnography, several of the students
appeared disengaged. This may have been partially attributable to a change in your classroom
demeanor and presence. While facilitating discussions, you were animated and maintained
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eye contact; while lecturing, though, you often read from your notes and the PowerPoint. This
had the effect of interrupting your eye contact and making you appear less authoritative. If you
could find a way to project the same demeanor during lecture that you do during discussion
facilitation, I think this would result in more consistent student engagement. Some students
also appeared to disengage because they were confused about the structure and learning
objectives of activities, so I suggest alerting the students to the structure and purpose of class
activities in a more emphatic, explicit, and repetitive manner throughout the session. You may
even want to consider writing the schedule on the board so that students can have something
visual to refer to throughout the class period.
I also have a couple suggestions regarding your use of questions during discussion facilitation.
You did an excellent job of asking well-crafted, open-ended questions, and adapting these
questions to suit the students’ level of understanding. Often, however, after asking a question,
you would pause two or three seconds before restating the question, moving on to another
topic, or answering the question yourself. Students typically need a bit more time to gather
their thoughts, and they may need even more time when they are interacting with a guest
lecturer. I would recommend waiting at least seven seconds before you restate the question or
reframe the discussion. Moreover, when students’ responses to your questions needed
clarification, you often attempted to encourage clarification by asking questions that elicited a
simple “yes” or “no.” This sometimes had the effect of prematurely shutting down the student
and the conversation, so I would encourage you to focus on responding with more open-ended
questions such as, “Could you explain exactly what you mean?” or “Could you elaborate on
that for me?”
Leading a class session in a course that is not your own is often challenging, but you easily
surmounted that challenge, facilitating lively discussions and encouraging the development of
students’ lower- and higher-order cognitive skills. I very much enjoyed observing your class,
and I hope you find some of my suggestions useful as you continue to improve upon your
teaching.
Sincerely,
Laura Dingeldein, Ph.D.
Stephanie Brehm <stephaniebrehm2016@u.northwestern.edu>
Graduate Teaching Mentor
Searle Center for Advancing Learning & Teaching
thanks again
1 message
Laura Dingeldein <laura.dingeldein@gmail.com>
To: Stephanie Brehm <stephaniebrehm2016@u.northwestern.edu>

Sun, May 10, 2015 at 11:51 AM

Hi, Steph!
I wanted to thank you again for guest lecturing in my course at UIC this semester. I'm currently neckdeep in
grading, and I came across this in one of my students' final portfolios. Thought it was worth passing along, since
it's always nice to know you made a difference.
Hope your weekend is going well!
Laura

One influential class experience, in particular, was guest lecturer Stephanie Brehm from Northwestern
University. She discussed her own ethnographic work and addressed the difficulties we might
experience when working onsite with living, breathing participants of a religion. She also advised us
on how to actively participate in our own ethnographic experiences. I learned how to analyze the
quantitive facts presented by the temple administration, while simultaneously making my own critical
observations about my surroundings. For example, instead of simply observing that there are beautiful
landscapes surrounded the temple, I recognized that the upkeep and maintenance of landscapes
requires a significant amount of money, which must mean that there are a significant amount of
Baha’i followers in the area. I was able to come to that conclusion after learning that the religion only
accepts money that goes toward the temple from other members of the religion.

Laura Dingeldein
University of Illinois at Chicago
Lecturer, Religious Studies Program
601 S Morgan St., University Hall 1524
Northwestern University
Adjunct Lecturer, Department of Religious Studies
Teaching Mentor, Searle Center for Advancing Learning and Teaching
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V.) PROFESSIONAL DEVELOPMENT
Northwestern University
Searle Center for Advancing Learning & Teaching
Center description: At the Searle Center for Advancing Learning and Teaching, we foster such
activity through our services, programs, and research with faculty, postdoctoral fellows, graduate students, and
undergraduates. Through scholarship and publications, we contribute to broad national and international
conversations about transforming student learning, and share new knowledge and practices with those who
teach in higher education (http://www.northwestern.edu/searle/).
New TA Conference Participant Fall 2012
The New TA Conference (NTAC) is an all-day training for new teaching assistants.
New TA Conference Leader Fall 2013, 2015
Workshop Leaders work in teams to develop two workshops for the New TA Conference:
one for students in their discipline which is focused on key issues for new TAs, and another teamtaught workshop focused on a cross-disciplinary topic.
Teaching Certificate 2014 – 2015
The Teaching Certificate Program combines seminars, workshops, mentoring, and
discipline-specific discussions to prepare participants for future college teaching responsibilities.
“Difficult Images: Teaching Sensitive Topics,” Searle Center Workshop
Fall Teaching Seminar, Department of Religious Studies
“Promoting Debate,” Searle Center Workshop
Winter Faculty Teaching Roundtable, Department of Religious Studies
Teaching Consultant 2014 – 2015
Conducted small group analysis for professors in Engineering and Spanish departments
Teaching Fellow 2015 – 2016
As a fellow, I am advancing my teaching and professional skills while contributing to the
pedagogical development of other graduate students. I conduct departmental and university-wide
workshops, design and implement a department project, and conduct teaching observations for fellow
graduate students.
Miami University
Graduate Student Teaching Enhancement Program (GSTEP) Certificate 2010
A year-long program including workshops, seminars, and teaching project design that promoted
effective teaching and learning practices.
Certificate in College Teaching 2011
A year-long program that provides graduate students with “the opportunity to develop pedagogical
knowledge and skill in an interdisciplinary manner that facilitates the development of teacher-scholars,” which
included courses in Multicultural Education from the School of Education.
(http://www.units.miamioh.edu/celt/students/certificate.php)
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